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Summary
Finland is becoming increasingly diverse in terms of language, culture and ethnicity. In recent years many
societal entities have wanted to make children and young people more knowledgeable of diversity based
on various cultural or individual factors. Walter ry is one operator in this field. The core ideology of this
association is to increase interaction between cultures and to influence people’s value systems and thereby
enhance respect and feelings of empathy and responsibility for others. This report concerns the key findings of a study conducted in the spring on Walter ry’s Kytke project. The report is roughly divided into two
sections; the first describes the Kytke project as a whole, and the second looks at the workshop activity
under the scope of the project through questionnaire, observation and interview data collected in schools
in the spring of 2015. The main focus of the report is on the latter section dealing with workshops. The data
for the report was collected in the spring of 2015 and analyses and reporting of the data were conducted in
autumn 2015.
Questionnaires intended for students and teachers contained statements and questions related to the general themes of the workshop and questions directed at the workshop activity itself. These are reported in
the form of descriptive key figures and graphs. Additionally the questionnaires are used to analyze any
change that occurred in how students who participated in workshop activity (N = 179) in the spring of 2015
understood concepts. The report also looked at possible respective differences in the understanding of
concepts by students who participated (N = 739) and did not participate (N = 628) in workshop activity between years 2013 and 2015.
Researchers of the Centre for Educational Assessment visited five schools where Kytke workshops had been
held in spring 2015. During the visits, observational notes were recorded and youth who participated in
workshops were interviewed in four of the schools visited. Observations of workshop activity and student
group interviews (24 groups , N = 110) were carried out by four researchers. The structure of the interviews
was built on themes which researchers found to be the key themes in the workshops: workshop, prejudices,
diversity and its acceptance, and discrimination.
The report of the Kytke project has produced information on the appropriateness of Walter ry’s activity in
relation to the goal given for the activity. The general interpretation is that the Kytke workshops, which are
at the core of this report, are seen in our study as meaningful activity, and this view is conveyed through
student and teacher questionnaires as well as student interviews. The questionnaires show that the students’ self-reported understanding of concepts developed as a result of participation in the workshop activity. Furthermore participants in workshop activity felt they understood the concepts covered in the workshops better than students who did not participate in the workshops. The interviews revealed the fertile
manner in which youth understand and process the themes of the workshop. In particular, the reflections
by young people on the differences and similarities between people and discrimination highlighted the
diversity of the themes. The questionnaire and interviews indicate that the Kytke workshop activity, and
increased tolerance of individual differences by young people, are perceived as important and necessary
discussion topics among students as well as teachers. In summary, the workshop activity of Walter ry meets
the objectives set for it, and there is a continued need for the workshop activity in question.
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1 Introduction
This report concerns the Kytke project organized by Walter ry, and describes and assesses the workshops
that take place within its framework in relation to the objectives set for it. The report describes the project
as a whole; however its main focus is on examining the Kytke workshops and their activity. Put simply, we
ask the question: How well has Walter ry succeeded in meeting the objectives set for its activity through its
Kytke workshop activity? This investigative emphasis is highlighted terminologically by writing about the
Kytke project on the one hand, and about Kytke workshops or workshop activity on the other.
In general, the key goal of Walter ry’s operating ideology is to increase intercultural interaction, to influence people’s value systems, and thereby enhance respect and feelings of empathy and responsibility for
other people. Kytke is one of Walter ry’s channels by which the aforementioned objectives are put into
practice through workshops arranged at schools. The Kytke workshops are supervised by Finnish athletes
and artists who have multicultural backgrounds. The activity was started with pilot projects in 2010 and in
2012 it expanded into a national operation. In December 2014, representatives of Walter ry and the Centre
for Educational Assessment discussed a report on the Kytke workshop activity and the present evaluation
report answers the question posed in the project plan of the Centre for Educational Assessment
The timelines of Walter ry’s objectives, and more precisely those of the Kytke project, must be acknowledged when examining them from the perspective of its broad operating context, that is, Finnish society. As
a whole, Finland is becoming increasingly diverse in terms of language, culture and ethnicity. This more
general level phenomenon is also evident in the world of education, e.g., in changes in the National Core
Curriculum for Basic Education.. A paragraph that expresses the value basis of the curriculum for year 2004
says Finnish culture is the basis of basic education, whereas in texts for year 2014, basic education is based
on a diverse Finnish cultural heritage (The Finnish National Board of Education 2004, 2014). The new National Core Curriculum for Basic Education 2014, which will be adopted incrementally beginning in autumn
2016, also highlights, more than before, how to deal with people from different cultural and linguistic backgrounds, and becoming familiar with a variety of customs, communal practices and beliefs.
The aforementioned societal changes mean challenges for teachers and tutors working in the field of education and training, and requires skills to deal with immigrant children and young people on an equal basis
with other students, and at the same time, act in such a way that everyone learns to respect members of
the school community who have different cultural and linguistic backgrounds. In practice this means that
schools and institutes of education need to invest in approaches that contribute to an appreciation of cultural diversity and multilingualism, and development of language awareness (Harju-Luukkainen, Kuukka,
Paavola & Tarnanen 2015). However, this development cannot be assumed, as acknowledged in a recent
evaluation by the Finnish Education Evaluation Centre (FINEEC)”Maahanmuuttajataustaiset oppijat suomalaisessa koulutusjärjestelmässä” (Learners with an immigrant background in the Finnish educational system). Based on a questionnaire drawn up for providers of education, teachers and secondary students in
the evaluation, it seems that the number of learners with an immigrant background affects how much and
how carefully policies and goals concerning them are included in documents drawn up by providers of
training and education. (Ouakrim-Soivio & Pirinen 2015) The number of such learners also appears to affect
how well policies that are set as objectives are actually put into place (cf. Kuusela et al 2008).

1

I The original language of the report is Finnish. Hakso Consulting is responsible for the accuracy of the
translation.
So it appears the desired change in operating culture develops reactively, that is, mainly according to the
real-time situation and its requirements, not methodically or in anticipation. Adults, teachers and headmaster play a key role as examples in this change that applies to the whole school community. However, according to the evaluation by the FINEEC, it appears that examples set by teachers are not always entirely
reliable; some teachers have prejudiced views regarding the teaching of students with an immigrant background. In the questionnaire by the FINEEC teachers recorded comments such as “When in Rome, do as the
Romans” or criticisms of “pampering of immigrants” and remarks such as “learning the customs of the land”
(Kuukka, Ouakrim-Soivio, Paavola & Tarnanen 2015). These kinds of examples that appear in some places
pose an additional challenge to the development of our educational system toward a more broad-minded
and tolerant direction with regard to students coming from different cultural and linguistic backgrounds.
One proactive way to enhance the level of understanding by students and parents regarding diversity, and
in particular the school experiences of students with immigrant backgrounds, are systematic school visits by
organizations just like Walter ry. Personal stories by young adults with multicultural backgrounds about
their school experiences and the importance of broad-mindedness and tolerance or lack thereof with regard to how smoothly their education and social integration will go, offer learning experiences based on
true stories. The assumption is that by discussing the aforementioned issues at such events with young
people and their parents, it is possible to reduce prejudices directed at youth and adults with different cultural and linguistic backgrounds, and simultaneously boost the sense of community at school.
This report describes the Kytke project mostly through workshop activity, without belittling other forms of
activity in any way. Workshops are the Kytke project’s most visible and wide-reaching channel for having a
national impact and encouraging public discussion of the themes of its objectives. The report begins with
exploratory perspectives, methods and collected research data. After this the Kytke project and its different
forms are presented, and workshops conducted in grades 7-9 of comprehensive school, especially those
carried out in spring 2015, are viewed by means of a structural description of the activity. The data collected in the study are considered under two extensive separate entities, the first one highlights the results of
the questionnaire data, and the second one highlights the words of students in grades 7-9 of comprehensive school by reviewing reflections that came up in interviews. Finally the entire research project and what
it has to offer are reviewed as a whole by bringing together the findings of sections of the study and the
conclusions drawn from them.
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2 Research Design and Data
The study examined the activity that takes place within the framework of the Kytke project, which is organized by Walter ry. The study was carried out along two main lines “Description of activity” [1] and “Workshops of Kytke project in grades 7-9 of comprehensive schools” [2], and the emphasis is largely on the latter. Due to this emphasis, the report speaks of Kytke largely as a workshop activity. The issue is expressed
in the action plan as follows:
”[1] The background and introduction of the study consist of Walter ry’s written material related
to the Kytke project, which include, among other things: project reporting, documents related to
funding of Walter ry and OKM, and questionnaire data collected in Walter ry’s workshops. The
description covers all the forms of activity that take place within the scope of the Kytke.”
”[2] The primary subject of the report is on workshop activity intended for students in grades 7-9
of comprehensive school. Workshop activity can be described on three levels: level of objectives,
level of content and level of means of influence. The primary target group consists of students
who participated in the workshop activity and their experiences and the level of importance they
place on the activity.”
At the heart of the report is a description of the association’s Kytke project, and an assessment of the activity of workshops and their relevance in relation to the objectives defined for the Kytke projects. As a practical form of research, this meant that a frame of reference was created for the activity on the basis of written material related to the Kytke project, on which the personal experiences of the target group of the
workshop activity could be reflected. A description of the workshop activity, its core concepts and themes
was formed based on the workshop observations and the questionnaire and interview data we collected.
Furthermore, interpretations of the perceived significance of themes covered in the workshops were generated on the basis of the data on both the general and even individual level. The target group of the Kytke
workshop activity consists of young people in grades 7-9 of comprehensive school, and students who participated as well as students who did not participate in the Kytke activity were sought in this study, with the
emphasis on the former, however.
Data were collected in the spring of 2015. The collection took place mainly by means of electronic equestionnaires for students and teachers as well as school visits. During visits we observed workshop activity and interviewed students. Additionally we used the workshop material of Walter ry as data. Next we
describe in greater detail how the study the study was carried out by presenting the data collection methods and structures of the data.

2.1 Walter’s Kytke project
We became acquainted with Walter’s Kytke project primarily through extensive written material provided
by the association and material produced for Walter ry’s website. Furthermore we received a generous
amount of additional information about the Kytke themes in several discussions with people from Walter
during the start-up phase of the research process. The written material provided by Walter to the research
group contained material that describes the activity: definition cards showing key concepts, feedback forms
used by Walter ry, data packs intended for schools, flowcharts, annual reports of the project between 2012
and 2014, statistics and research data, workshop presentations, and schedules , and a project plan for Kyt3
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ke activity. The latest news of a Kytke workshop and progress of workshop rounds were observed through
the association’s website and Facebook group. This rich and diverse data made it possible to draw up a
description of the activity as a whole that is more diverse than the workshops, which are at the heart of this
study. This formed an overall understanding of the Kytke project and the workshop activity that is essential
to it, and this made it possible to build a research framework and enter the Kytke world. Chapter 3 contains
a description of the Kytke project as a whole.

2.2 Research schools
For the study, we selected 10 municipalities from the group of localities in which Kytke workshops had
been held in the academic year of 2013–2014 or would be held in the academic year of 2014–2015. One of
the selected municipalities declined the research invitation and this was replaced with another municipality.
The municipalities were selected on the basis of the following criteria: at least one municipality from each
Regional Sate Administrative Agency area1 participated, and in such a way that the smallest participating
municipality had a population of fewer than 30,000, and the largest had several hundred thousand residents. Schools where Walter ry’s Kytke workshops had been held were selected from each municipality,
and the basis for selecting the schools was the listing of Kytke schools provided by Walter. In addition to
this, schools where Kytke workshops had not yet taken place were included from each research municipality. A total of 55 schools were selected, of which 34 were Kytke schools and 21 were other schools. The
headmasters or principals of all the selected schools were approached by email and telephone. 18 Kytke
schools and six other schools participated in the study. The time of year when the research was conducted
had some effect on the ability of schools to participate in the study because spring is a busy time particularly in the upper grades of comprehensive school due to national assessments and surveys that have to be
completed in addition to normal schoolwork. However, the schedule was made flexible at schools such that
in two schools, students answered outside of class, and in one school, in applicable grade levels. Most of
the schools were municipal schools, hence permission to carry out the research was sought from the municipal education departments of the municipalities based on the schools’ consent. In the case of participating private schools, the necessary separate negotiations on consent were held. In two municipalities an
active written consent was required for participation in the study. In all schools parents were informed of
the study.
2.2.1

Questionnaires

In the spring of 2015 we conducted five different kinds of electronic questionnaires. The questionnaires
were sent to the principals of the schools with a cover letter of instructions for teachers. The instruction
was to respond to the questionnaires alongside normal schoolwork. Questionnaires 1 and 2 were directed
at students in those schools in which researchers of the Centre for Educational Assessment visited during
the same spring. Questionnaire 1 was sent before the Kytke workshop visited the school and questionnaire
2 immediately after the workshop. The questionnaires partly contained the same questions, thus when
analyzing the data it was possible to compare the views held by young people before and after the workshop. The latter questionnaire also contained statements regarding the workshop.

1

In mainland Finland there are a total of six Regional State Administrative Agency regions (Southern, Eastern, Northern and Southwestern, Western and Inland Finland and Lapland).
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Questionnaire 3 was for students in those schools we selected in which Kytke workshops had been held
during the academic year of 2014–2014 or 2014–2015. The questionnaire contained statements related to
themes of the workshop and questions related to understanding concepts and questions directed at the
workshop activity. Questionnaire 4 was for students in schools in which Kytke workshop had not yet visited
and it contained the same general questions about the themes of the workshop as in questionnaires 2 and
3 (see above). The purpose of carrying out questionnaire 4 was to make it possible to compare views held
by young people who had participated in a workshop to the views of those who had not. Questionnaire 5
was for teachers in all Kytke schools in the same form, and it contained the same questions as the questionnaires directed at students. Table 1 shows the numbers of students and teachers who responded to the
questionnaire, the numbers of schools, shares of boys and girls and grade levels 7–9 of those who responded.
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Table 1 Datasets of questionnaires
Questionnaire
1
2
3
4
5

N
477
179
739
628
74

School
3
3
10
5
14

Girls %
54
59
51
50
64

Boys %
46
41
49
50
36

Grade 7 %
28
33
54
37

Grade 8 %
38
26
35
33

Grade 9 %
34
41
11
30

1 Questionnaire for students of visited schools of the study before the workshop (Appendix 1)
2 Questionnaire for students of visited schools of the study after the workshop (Appendix 2a and 2b)
3 Questionnaire for students of other schools where a workshop had been held (Appendix 3a and 3b)
4 Questionnaire for students of other schools where no workshop had been held (Appendix 4)
5 Questionnaire for teachers in all schools in which a workshop had been held (Appendix 5a and 5b)
Questionnaires 2–3 and 5 were made in such a way that it was possible to answer them even if the respondent had not participated in a workshop. As a distinguishing question in these forms, the respondents
were asked whether they had participated in the Kytke workshop organized at the school. Of the students
who answered the questions (N = 883), 462 (52 %) had participated in the workshop and 421 (48 %) declared that they had not participated. Of the teachers who answered the same question (N = 73) respectively 42 (57 %) declared they had participated in a workshop. As background questions, students were
asked whether they were male or female and what their grade level was, teachers were asked whether
they were male or female; questionnaire-specific percentages are shown in Table 1. The gender distribution
of responses is fairly even, there was only a slightly higher number of responses received from girls/women
to the follow-up questionnaire of visited schools (2) and the teacher questionnaire (5). The grade levels
were represented in all of the questionnaires fairly evenly, only in questionnaire 3 more than half of the
respondents were seventh graders and the share of ninth graders was about one-tenth.
Chapter 4 presents questionnaire data 1–5 combined in various ways: either as a unified group of respondents to more than one questionnaire, or broken down into sets (for example participated in workshop/did
not participate in workshop) or per questionnaire as separate respondent groups depending on the questions and topic being analyzed. The analyses are conducted in a way that enables the use of the richest
possible data for each question. The data that are used are always declared separately for each question.
The overarching themes of all the questionnaires were broad-mindedness and discrimination. Some of the
questions were formulated directly from topics covered in Kytke workshops in order to make it possible to
make a comparison before and after the workshops or between those who had participated and those who
had not. Furthermore some of the questions were formulated in the same way as the questions of
Nuorisobarometri [youth barometer] of 2014 (Myllyniemi 2015), which made it possible to reflect the answers to this questionnaire with the data from the Nuorisobarometri. Furthermore questions 2, 3 and 5
contained a group of statements that deal with the Kytke workshop.
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The data of questionnaires are in numerical form and we present them in Chapter 4 as descriptive indicators and graphs. When comparing questions by type of respondent, we used the most common statistical
methods in the analyses (for example t-test).
2.2.2

School visits

Researchers from the Centre for Educational Assessment visited four schools in April-May 2015. Before the
actual research schools, the researchers visited one school in the beginning of the year to become familiar
with the workshop activity. In three research schools there was an online questionnaire for students before
the visit, and after the workshop the students and teachers were sent a questionnaire to be filled out that
contained partly the same questions related to broad-mindedness as the preliminary questionnaire, and
partly questions that related to the workshop. In all of the research schools, focus group interviews were
conducted in which the interviewees were selected from among the young people who had participated in
the workshop. One school refused the questionnaires, and in this school there was only a visit and interviews conducted. There were always two researchers observing the workshops. The field notes of the researchers are used to in describing the workshop activity.
2.2.3

Interviews

All four school visit days consisted of three workshops, one for each grade level (7-9). After every workshop
the researchers interviewed two groups consisting of 3-6 students. Eight interviews were generated for
each grade level, a total of 24 interviews were conducted. The durations of interviews varied from eight
minutes to 35 minutes, and a total of six and one-half hours of interview data were generated.
A total of 110 students participated in interviews, of which 64 were girls and 46 were boys. In the case of
two municipalities, the visited schools required the active written consent of the guardians of the students
in order to participate in the study. Authorizations were collected with a paper consent form. Authorizations in these schools were returned in varying amounts by grade level, which affected the selection of
interviewees. In two other visited schools interviewees could be selected from the entire group of students.
Students to be interviewed were selected during the workshops together with the teachers of the school.
Interviews were conducted in peaceful rooms, and they were recorded and transcribed. The interview
structure used as the basis of the interviews was modified after the first school visit and therefore the first
six group interviews differ in content slightly from the other 18 interview situations. The main visible difference is that the first interview structure (Appendix 6) is focused on the workshop and prejudice theme,
whereas the second one, modified from the first, dealt with these as well as questions related to discrimination and accepting diversity (Appendix 7). The interviews are discussed in Chapter 5.
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3 Description of activity
3.1 Kytke project
Walter ry’s Kytke project has been ongoing for six years already, and over the years it has expanded its
reach as well as forms of activity. The Kytke project began with piloting of its activity in grades 7-9 of comprehensive schools of Vantaa in 2010, and by early 2012 it had expanded into a national project one and a
half years after its launch. The project is funded by the Ministry of Education and Culture. There is an abundant supply of information about the Kytke project, and information is available on Walter ry’s website and
in the Facebook page of the Kytke community.
The primary customers of the Kytke project are municipalities and schools, and at the core of the activity
are young people in grades 7-9 of comprehensive school. Recently the activity has also been directed at
students in the lower grades of comprehensive school. The main emphasis of the project is on workshops
held in schools; these workshops are the special focus of this report (Chapter 3.2 contains a more detailed
description of the workshop activity). Between 2012 and 2014, the Kytke workshop has reached tens of
thousands students and hundreds of teachers in several dozen different localities, and in 2014, for instance,
Walter estimated it had reached about 15,555 students and 471 teachers in 25 localities around Finland. In
addition this workshop activity, which is pursuing national coverage, there are also smaller forms of activity
that takes place within the framework of the Kytke project, and materials are offered for multiculturalism
and for questions that arise with intercultural communication.
Next is a brief presentation of activity under the scope of the Kytke project that is clearly profiled into six
areas. 1. Workshops. 2. Learning materials. The Kytke project has drawn up a two-part package called
“Broad-minded school”, which includes an exercise book for teachers (Broad-minded teacher) and exercise
cards for students (Broad-minded student). The material can be used to continue the discussion of the
themes covered in workshops, and thus create continuity to the discussion of the equal treatment and respect of all people in the school community. 3. Support services (Kytke phone, chat and peer support). The
Kytke support services are intended for young people and their parents when they need advice or assistance in questions concerning discrimination or multiculturalism. 4. Mediation. Mediation activity is external mediation offered to students and teachers of a school regarding conflicts that emerge in school communities regarding multicultural issues. The mediation aims at a comprehensive examination of challenging
situations, reflecting on the reasons and consequences from the perspective all parties. 5. Parents’ evenings. In parents’ evenings, themes that are connected to the workshops are discussed with the parents of
students in an interactive manner. This is viewed as a channel for opening the minds of children and young
people, along with parents, to the themes of the Kytke workshop. 6. Research. Walter ry has produced and
commissioned research-type material related to Kytke themes, and this material is offered on their website. In addition to these five areas of work carried out along with the workshops, there is collaboration
within the framework of the Kytke project with the Laurea University of Applied Sciences.
As its activity has progressed, Walter ry has assessed the relevance of its operations by collecting feedback
on its workshop from both students and teachers, and furthermore ordered research services from an outside service provider (Aivoriihi 2014, Fountain Park). This report does not deal with the information that
was produced through feedback and provided to us as data for the study, or the means by which it was
collected or reported. As external evaluators, we suggest a more careful consideration of the comparability
8
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of data produced by forms when drawing up future forms, especially with regard to substantive wording of
the statements presented in the forms.

3.2 Description of workshop activity
The workshops of Walter ry’s Kytke project operate in accordance with a structure presented in a systematically designed flowchart. The flowchart shows how to stir the interest of an audience of students and their
teachers, how to present issues clearly and to inspire the confidence of the audience. All of this is reinforced by including the personal experiences of the supervisors of the workshop into the workshop. All
activity, the presentation of common rules, including a reminding of the rules, takes place in an interactive
manner with the participants. Using the workshop flowchart when supervising a workshop ensures a sufficiently uniform execution of workshops without regard to who are supervising the workshop, because the
flowcharts make it possible to form a uniform concept of how the workshop should be carried out.
During the study we observed a total of 13 Kytke workshops in five different localities. The workshops and
their contents were essential in making the study because they produced a general thematic frame of reference. The workshops and the literature provided by Walter ry gave us a conceptual description, on a
more general level, of the phenomenon that is characteristic of Kytke activity. We wrote the electronic
questionnaires and interviews through this description. We briefly describe the main policies of the workshop activity and the key factors we observed as a basis for reviewing the findings
The workshops we observed were clearly structured and, after personal introductions that initially emphasized ethnic backgrounds, centered around the following functional areas: definitions of concepts, general
warmup of the whole group with a quiz, work in small groups and common discussion of each subtopic, and
a conclusion about multicultural people that summed up the theme of the workshop. For concepts, workshop participates were given brief definitions of racism, discrimination and being a foreigner, and a distinction was made between nationality and citizenship. In the warm-up part, there was a guessing game meant
for everyone with questions about the number of foreigners in Finland and the largest group of foreigners.
It was clear that workshops centered around group work, the discussions and contemplations it produced,
and in the common sharing of stories and views that were consequently selected. Group work was also
used to define and explain to participants what the core message of the workshop was regarding racism
and discrimination, and thus it built a discussion environment in which it was possible to engage in a discussion of questions related to individual diversity, attitudes toward it and acceptance of it. In the group
work phase, young people reflected on questions about what determines Finnishness (citizenship, nationality/ethnicity, religion, appearance, native language/language skills, residence, name), how a person becomes racist, ways to influence racism and discrimination, and any personal experiences. To conclude the
workshop, there was a common discussion on what had been covered in the workshop, summing up and
reflecting on the determination of the Finnishness of selected multicultural persons.
An essential component of Kytke workshops was interaction between the supervisors and young people, as
well as encouragement of the participation of the young as contributors of the workshop process and determining the direction of the discussion. Participants in small group discussions were given space for their
own mutual reflection, which could be elaborated on and further developed as the supervisors of the workshop rotated from group to group and participated in the discussion. Another aspect that played an important role was the managed sharing of small group discussion to the entire workshop, and this gave each
9
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person more opportunities to reflect, in their own group, on issues that came up on the individual and
group level.
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4 Questionnaires
This chapter concerns the online questionnaires carried out in spring of 2015 topic by topic. At the beginning of each subsection there is a presentation of what questionnaires were used as data in each case.
Chapter 2.1.1 gives more detailed descriptions of each respondent group.
The questionnaires mostly contain the same questions for all respondent groups. Only the statements concerning the workshop have been left out from those schools and teachers who have not participated in the
workshop. The questionnaires consist mostly of statements on the Likert scale and lists related to themes
of the workshops, in which the respondent was asked to select the factors that most describe a topic or
which they consider to the most important. Depending on the question, the respondent group 2 is treated
differently, divided for example, according to whether the students have participated in workshops or not.
Furthermore distinguishing variables used are gender and student/teacher status. At the start of every
chapter we mention which kind of respondent group we are discussing.
Some of the questions and statements are worded the same as the questions of the Nuorisobarometri of
2014, in order to make it possible to reflect the answers received from young people by means of the questionnaires of this study with the data which are about the same size and collected at the same time. The
Nuorisobarometri [Youth Barometer] is a survey that has been carried out since 1994 by the national Advisory Council for Youth Affairs (Nuora) and the Finnish Youth Research Society; its theme in 2014 was equality. The sample of the Nuorisobarometri consists of youth aged 15–29, which is a clearly broader age group
that the respondent group of this study (N = 1,903) and in part is also directed at 15 year-olds and older
youth and young adults, whereas the age distribution of the Kytke data is 13–16 year-olds. Some of the
results of the Nuorisobarometri are, however, reported per age group, which makes it possible to compare
some of the answers we received with the results of the respondents aged 15–19 years old. 3 The data of
the Nuorisobarometri were collected by means of telephone interviews, therefore the data collection
method differs from the data collection of this study, which should be taken into account when comparing
the answers.
When selecting municipalities and schools for the study, we strove to include schools evenly from all regions of the Regional State Administrative Agency. However, very different numbers of responses to the
questionnaires were received from different schools and municipalities, which should be taken into account
when interpreting the results. We received a large number of responses, which means they do provide a
picture of how youth see the issues dealt with in this report, but no actual generalizations can be made of
them. There were not many responses to teacher questionnaires, so even greater caution must be used in
making generalizations about them.

2

Questionnaires 1 and 2 are not treated as one group at any stage because there is no information on what extent these two datasets contain the same respondents. So these two questionnaires are treated only when comparing their results with each other,
however mainly indicatively because of the aforementioned reason.
3
Some answers were reported without specifying the respondents by age group or gender. The group to which the answers of this
study are reflected is declared for every question.
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4.1 Perceiving workshop themes as relevant

Questionnaires 2 and 34 began with the question of whether the student participated in the workshop held
at the school. 112 (63 %) of the respondents to questionnaire 2, and 350 (50 %) of the respondents of questionnaire 3 had participated in the workshop. Of them, 55 had participated in the workshop during the academic year of 2013–2014 and the majority of the students (251) in academic year 2014–2015. 29 of the
students did not remember the date of the workshop. Of the respondents to the teacher questionnaire, 42
had participated in the workshop, five in academic year 2013–2014 and 31 in academic year 2014–2015.
These 457 students and 42 teachers who declared they had participated in the workshop answered the
section of the form that contained 14 statements concerning the Kytke workshop. The statements were
answered on the Likert scale (1= disagree completely – 5 agree completely). Table 2 shows the mean values
for each statement by students and Table 3 by teachers.
Table 2 Statements about workshop activity, students (N = 457)
Statements about workshop
I think it’s necessary to discuss the issues discussed in the workshop
I think the methods used in the workshop were suitable for dealing with the issue
I have personal experiences related to the issues discussed in the workshop
The topics discussed in the workshop provoked new thoughts
I have already thought a lot about the issues discussed in the workshop before
The supervisors of the workshops knew how to discuss with young people
The concepts used in the workshop were defined clearly
I understood what was discussed in the workshop
The discussion in the workshop broadened my attitude toward human diversity
The issues discussed in the workshop are important to me
I think the issues discussed in the workshop are important to all the students of our
school
I think the issues discussed in the workshop are important to all the teachers of our
school
The themes brought up in the workshops have been discussed before in our school
There should be more discussion in our school of the themes that came up in the
workshop

MEAN
4,1
4,0
2,6
3,4
3,2
4,4
4,1
4,4
3,8
3,5
3,9
3,9
3,1
3,5

Most of the students felt that the issues discussed in the workshops were important. On a general level,
these issues were considered even more important for the other students and teachers of their own school,
albeit there was no difference between other students and teachers. There were clearly fewer personal
experiences with the issues discussed; almost half of the students answered that they hadn’t had personal
experiences. About 40 % of the students said they had already contemplated the discussed themes before.
4

Questionnaire 2 was students of visited schools that participated in the study, after the workshop, and 3 was for students of other
schools that participated in the workshop.
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Most of the students felt that the supervisors of the workshops knew how to talk with young people. Most
of the students also said they understood what was discussed in the workshop and that the concepts used
in the workshop had been defined clearly. About half of the students felt that their school should have
more discussions on the themes raised in the workshop, whereas slightly fewer felt that these themes had
been discussed before in school.
The students were essentially like-minded in their answers only with regard to whether the respondent had
personal experiences with the issues discussed in the workshop, and whether he or she had previously contemplated the themes discussed in the workshop. There was some degree of dispersion in the responses
regarding whether or not the students felt that the issues discussed in the workshops were important to
them and whether there should be more discussion on these themes in school.
Teachers also felt strongly that the issues discussed in the workshop should be discussed and that the topics discussed were important to them. Teachers perceived the topics discussed to be slightly more important for the teachers and students of their school than students did. Just as in the responses of students,
the topics were not believed to be quite as important for themselves. As in the case of responses of students, the answers by teachers indicate that there should be more discussion of the themes raised in the
workshops in their schools, and that they had not, however, been discussed very much before in their
school. Just as in the answers of students, the teachers’ answers had the most dispersion in how many personal experiences with the issues discussed in the workshop they had, and whether they had contemplated
these issues before.
Table 3 Statements about workshop activity, for teachers (N = 42)
Statements about workshop
I think it’s necessary to discuss the issues discussed in the workshop
I think the methods used in the workshop were suitable for dealing with the issue
I have personal experiences related to the issues discussed in the workshop
The topics discussed in the workshop provoked new thoughts
I have already thought a lot about the issues discussed in the workshop before
The supervisors of the workshops knew how to discuss with young people
The concepts used in the workshop were defined clearly
I understood what was discussed in the workshop
The discussion in the workshop broadened my attitude toward human diversity
The issues discussed in the workshop are important to me
I think the issues discussed in the workshop are important to all the students of
our school
I think the issues discussed in the workshop are important to all the teachers of
our school
The themes brought up in the workshops have been discussed before in our
school
There should be more discussion in our school of the themes that came up in the
workshop

KA
4,5
4,2
3,1
3,9
3,8
4,7
4,3
4,7
3,9
4,3
4,7
4,6
3,6
4,0
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4.2 Workshop concepts
We included in our questionnaires one question that was discussed in the workshops just as it was presented to students there. We asked the students to select three factors out of seven different factors that they
think are the most important determinants of Finnishness. Next we present the students’ answers from
two different perspectives:

1) We compare the responses from questionnaires 1 and 2, i.e. we examine whether there are noticeable
differences in students’ responses before and after participating in the workshop, which would indicate a
possible change;
2) We compare the responses from those students who declared that they had participated in the Kytke
workshop (questionnaires 2-3) relative to responses from students who had not participated in the workshop (questionnaires 2-4).
When interpreting the following responses, it should be noted that we observe a possible change in responses for an entire respondent group, not for the responses of an individual. We did not include any
identifying questions of the respondents in the questionnaire forms, hence it’s not possible on the basis of
the data to precisely define to what extent the same students responded to the questionnaire before the
workshop and the subsequent questionnaire. Therefore the findings can be considered suggestive. Students from three visited schools responded to the questionnaire.
The most important factors that determine Finnishness both before and after the workshop were citizenship and native language and language skills (Figures 1 and 2). The next most frequent answers by students
regarding determinants of Finnishness were nationality and ethnicity as well as place of residence.
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Appearance
Religion
Nationality/ethnicity
Citizenship

Figure 1 Factors that determine Finnishness before workshop (select the three you consider the most important)

After workshop (Students, N = 179)
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Figure 2 Factors that determine Finnishness after the workshop (select the three you consider the most
important)
Next we look at responses from all students who had participated in Kytke workshop in relation to responses of those students who had not participated in the workshop. As we can see from Figures 3 and 4,
in this comparison, too, the most important factors that determine Finnishness according to the students
are citizenship and native language and language skills and after these the most commonly cited ones were
the same regardless of whether comparing views before and after the workshop or between students who
had or had not participated in the workshop.
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Workshop participants (Students, N = 462)
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Figure 3 Factors that determine Finnishness according to students who had participated in the workshop
(select the three you consider to be the most important)

Did not participate in workshop (Students, N = 1,152)
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Figure 4 Factors that determine Finnishness according to students who had not participated in the workshop (select the three you consider to be the most important)
Teachers’ answers were distributed in exactly the same way as the students.
At
the
beginning
of
the
workshops,
concepts
key
to
the
workshop
were
discussed with the students (broad-mindedness, racism, citizenship, nationality, discrimination and foreigner). We asked students and teachers whether they clearly understood what these concepts meant. The
question was carried out on the Likert scale (1 = disagree completely – 5 = agree completely) because understanding the concepts is not necessarily a yes or no issue; instead a concept may be fully comprehended,
partly comprehended, partly foreign or completely foreign.
The statement was ”It is clear to me what the following concepts mean” and next the responses are examined before and after workshops and among those who participated and those who did not participate in
the workshop.
Table 4 Students’ understanding of concepts before and after the workshop (1 = disagree completely – 5 =
agree completely)
Before workshop (N = 464)
Broad-mindedness
Racism
Citizenship
Nationality
Discrimination
Foreigner

MEAN
3,9
4,5
4,1
4,0
4,5
4,6

After workshop (N = 110)
Broad-mindedness
Racism
Citizenship
Nationality
Discrimination
Foreigner

MEAN
4,3
4,7
4,4
4,3
4,7
4,6

The concepts most clearly understood by students both before and after the workshop are racism, discrimination and being a foreigner, and slightly less understood were broad-mindedness and nationality (Table 4).
In the case of the concept of broad-mindedness, there was also the most dispersion within responses both
before and after the workshop, whereas in the understanding of the concept of foreigner there was the
most dispersion before the workshop, and after the workshop the greatest dispersion was in the concepts
of racism and discrimination. With all concepts, it appears that slightly more people responded after the
workshop that they understood what the aforementioned concepts mean. When examining responses by
students of visited schools before and after workshops for all concepts, except for the concept of being a
foreigner, the differences were statistically significant. Hence after the workshops students felt they understood the concepts better. However, it should be noted that change cannot be examined at the level of
individual students.
When we looked at the same question among those who participated and did not participate in the workshop, the responses were very similar (Table 5), again with most respondent groups the most clearly understood concepts were racism, discrimination and foreigner, whereas broad-mindedness as a concept was
the most difficult to comprehend. For example, in the case of racism, more than 80 % of the students who
participated in the workshop responded that they understood the concept, along with more than 70 % of
even those who did not participate in a workshop, whereas about half of the respondents who had participated in a workshop said they understood the concept of nationality, along with about one-fifth of those
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who had not participated in a workshop. Even in this comparison, the most dispersion existed in answers
regarding the concept of broad-mindedness in both respondent groups.
Table 5 Students’ understanding of concepts: workshop participants and non-participating students (1 =
disagree completely – 5 = agree completely)
Did not participate (N = 1 058)
Broad-mindedness
Racism
Citizenship
Nationality
Discrimination
Foreigner

MEAN
3,7
4,5
4,2
3,9
4,5
4,6

Participated in workshop (N = 444)
Broad-mindedness
Racism
Citizenship
Nationality
Discrimination
Foreigner

MEAN
4
4,8
4,3
4,2
4,7
4,7

In summary, for all the concepts, students who had participated in the workshop answered that they understood what the concepts mean with slightly more frequency. The differences were tested statistically5.
When this is viewed with a greater respondent group, among everyone who participated and did not participate in the workshop, the difference between how respondents said they understood the concepts were
statistically significant for all concepts except racism and foreigner.
The majority of teachers said they understood all of the concepts very well, and there was hardly any dispersion in the answers. Again broad-mindedness was the only concept that teachers estimated that they
did not understand quite as well, furthermore in the answers of this concept there is more dispersion but
clearly less than with students.

4.3 Broad-mindedness
We mapped out the views of students regarding broad-mindedness with two questions; the first one asked
what things the respondent felt were related to broad-mindedness and the second one asked what factors
they felt affected its development.
Factors related to broad-mindedness were asked with eight response options, of which the respondent had
to select three factors they considered most important. Figure 5 shows views of all the students on the issue
who responded to questionnaires 2, 3 and 4 (N = 1,614).

5

T-test of two independent samples
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Factors related to open-mindedness (Students, N = 1 614)
Joku muu
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ihmisten yhdenvertaisuus
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omien ennakkoluulojen tunnistaminen
avoin suhtautuminen uusiin asioihin
toisten kunnioittaminen
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Questioning the prejudices held by others
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Equality of all people
Right to be different
Recognition of prejudices of others
Recognition of you own prejudices
Being open to new things
Respect for others

Figure 5 Factors related to broad-mindedness according to students (select the three you consider the most
important)
The one selected most was the right to be different and respect for others, along with being open to new
things. Four response options concerned prejudices as measured with two different dimensions: recognizing and questioning one’s own prejudices as well as others’ prejudices. Recognition of and questioning
one’s own prejudices were selected more frequently than options that concerned the prejudices of others.
This concept of prejudice in general, as well as recognition of one’s own prejudices as well as recognition of
the prejudices of others, will be examined in greater detail in the discussion of the interview data in Chapter 5.

Factors related to open-mindedness (Teachers N = 74)
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Other
Questioning the prejudices held by others
Questioning your own prejudices
Equality of all people
Right to be different
Recognition of prejudices of others
Recognition of you own prejudices
Being open to new things
Respect for others

Figure 6 Factors related to broad-mindedness according to teachers (select the three which you consider
the most important)
In the teachers’ answers, respect for others was the most important, and being open to new things was the
second most important factor related to broad-mindedness. Whereas in the students’ answers the right to
be different was the most important factor, in the teachers’ answers this option was selected the third
most frequently. In the teachers’ answers, too, recognition and questioning of one’s own prejudices was
selected more often than recognition and questioning of the prejudices of others.

Factors affecting broad-mindedness were inquired with a list of 13 factors, of which the respondent had to
again select three factors they considered most important. As before, Figure 7 below shows the distribution
of selections based on questionnaires 2, 3 and 4.

Factors affecting the development of open-mindedness
(StudentsN = 1 614)
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Media
Diversity of people in one’s own living environment
Hobbies
Travel
Impact of school
Prevailing attitudes at home
Friendships
Doing things together

Figure 7 Factors affecting the development of broad-mindedness according to students (select the three
you consider to be the most important)
The factor most affecting the development of broad-mindedness according to young people is friendships,
this option was selected most frequently. The option selected next most frequently were prevailing attitudes at home and doing things together. The impact of school was selected clearly less frequently than
prevailing attitudes at home and upbringing, albeit in this section it remained unclear whether the respondent perceived upbringing as something that takes place only at home or also at school. Another option that was selected very frequently was a variety of people in one’s one living environment and openness to new things. The former is closely related to what kind of environment a young person spends time
in whereas the latter refers to the young person’s own attitudes. One interesting observation is that the
media was selected more frequently than school (the difference is relatively small though, 223 vs 213 selections). Another observation is that the media came up in the prejudice theme included in the interviews
(see Chapter 5.2). Travel and hobbies were also viewed as affecting the development of broad-mindedness
to some degree.
The same question was also posed to teachers; their selections are presented in Figure 8.

Factors affecting the development of open-mindedness (Teachers N = 74)
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Figure 8 Factors affecting the development of broad-mindedness according to teachers (select the three
you consider the most important)
The factor which was clearly the most important among teachers’ responses was prevailing attitudes at
home, whereas the most important one among students’ responses was friendships. The options that were
selected next most frequently were upbringing and diversity of people in the living environment. In the
teachers’ answers the effect of upbringing in the development of broad-mindedness rose clearly above the
effect of school, whereas the effect of school was selected more frequently than the media, unlike in the
responses of students. Whereas teachers selected openness to new things and the ability to empathize in
nearly equal numbers, students selected openness to new things clearly more frequently than the ability to
empathize. Just as with the students’ answers, travel and hobbies were selected somewhat.
When reading the answers to both questions, it should be noted that the main purpose of the questions is
to find out what kinds of factors the respondents feel describe or are related to the concept of broadmindedness, not the respondents’ own broad-mindedness or its degree. Because the questions were built
on ready answer options, from which the respondents had to select the three factors they felt to be the
most important, it is likely that there is a group of factors that are considered important but are not listed
among the answers. Therefore the fact that some factor is selected less frequently does not directly mean
that it is not important. The concept of broad-mindedness was not defined to respondents, and as indicated in Chapter 4.2, this concept is precisely the one with the most dispersion in the answers regarding understanding it. Furthermore it should be noted that respondents have not been asked to place their responses in order of importance; instead the purpose was to find out what kinds of factors the respondents
associate with the concept of broad-mindedness.

4.4 Diversity and acceptance of diversity
The questionnaire contained a section of 20 statements concerning diversity, acceptance of diversity, discrimination and prejudices. Some of the statements involved school, and part of them involved society
more widely. This and the following chapter go through these statements divided into two main themes:
diversity and its acceptance and discrimination. Discrimination (Chapter 4.5) is considered on the level of
acquaintances as well as school, and also through the respondents’ own experiences. The statements were
presented in the questionnaire form in a disorganized manner, unlike in this report, which presents them
by theme.
Some of the questions were worded to be the same as the questions in the Nuorisobarometri 2014 study
(Myllyniemi 2015). For these questions, the answers can be reflected with the answers of the Nuorisobar-
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ometri (N = 1,903). All statements are analyzed with the entire respondent group6 of questionnaires 2, 3
and 4. Some of the statements are furthermore analyzed with teacher data. Responses to the statements
were given on a 5-step Likert scale (1 = disagree completely – 5 = agree completely).
Seven of the statements given involved diversity and acceptance of diversity, and prejudice, in various ways.
These same themes were also contemplated in interviews of students, which are presented in Chapter 5.
The first three statements to be reported here mapped out more of the respondents’ own experiences and
the subsequent four examined the respondents’ own attitudes and views regarding diversity. The first
statements were loosely related to prejudices: formation and generalization of opinions.
The first statement about experiences of young people was as follows: Diversity is accepted in my group of
friends. 75 % of boys and 85 % of girls felt that diversity was accepted in their group of friends. 10 % of boys
and 5 % of girls disagreed with the statement.

6

The number of answers for each statement varied, therefore the number of responses that were included in the analysis is indicated alongside each statement.
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Diversity is accepted in my circle of friends (Girls N = 784, Boys N = 713)
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Figure 9 Diversity is accepted in my circle of friends (1 = disagree completely – 5 = agree completely)
The next statement was about the acceptance of diversity as was the previous one; however it is not directly tied to the context of a circle of friends. Boys and girls are quite unanimous in whether they can freely be
who they are; in both of the respondent groups, more than half agreed completely with the statement and
about 80 % agreed completely or partly. Of the respondents of the Nuorisobarometri, not divided by age
group or gender, 70 % agreed completely with the statement that they can freely be who they are (Myllyniemi 2015).

I can be freely just as I am (Girls N = 784, boys N = 710)
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Figure 10 I can be freely just as I am (1 = disagree completely – 5 = agree completely)
The third statement, in turn, was linked beyond the youths’ circle of friends to the homes and families of
their friends and the statement was as follows: I am welcome to all my friends’ homes. 73 % of boys felt
they were welcome to their friends’ homes and 10 percentage points more of the girls felt welcome, 83 %.
Correspondingly, slightly more of the boys (14 %) than girls (8 %) felt they were not welcome.

I am welcome to the homes of all my friends (Girls N = 781, boys N = 701)
POJAT
TYTÖT
0%

10%

20%

30%

40%
1

50%
2

3

60%
4

70%

80%

90%

100%

5

Figure 11 I am welcome to the homes of all my friends (1 = disagree completely – 5 agree completely)
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The two following statements were about accepting diversity with a slight change in tone: the first one
looked at acceptance of diversity and the second one looked more at the attempt to accept diversity. An
equal percentage of girls (91 %) answered they tried to accept diversity and also accepted it, as was the
case with boys (81 %).

I accept human diversity (Girls N = 779, boys N = 706)
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Figure 12 I accept human diversity (1 = disagree completely – 5 = agree completely)

I try to accept everyone just as they are
(Girls N = 782, boys N = 713)
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Figure 13 I try to accept everyone just as they are (1 = disagree completely – 5 = agree completely)
The majority of boys (73 %) and girls (82 %) agreed that the diversity of people’s backgrounds is a natural
part of everyday life; and they agreed that no group of people is above another (boys 73 % and girls 82 %).
However, there were slightly more boys than girls who saw things differently. Ten percent of the boys disagreed with the statement that no group of people was above another, only 4 % of girls disagreed.

Diversity of backgrounds is a natural part of daily life and life
(Girls N = 775, boys N = 702)
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Figure 14 Diversity of backgrounds is a natural part of daily life and life (1 = disagree completely – 5 = agree
completely)
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No group of people is above other groups
(Girls N = 778, boys N = 707)
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Figure 15 No group of people is above other groups (1 = disagree completely – 5 = agree completely)
Two of the statements given in the questionnaire dealt with the formation and generalization of opinion
based on prejudices, the first of these was: I form my opinion about another person only after I first get to
know him or her. The responses of boys and girls were very consistent, more than half of both groups
agreed with the statement, and correspondingly one-tenth of both disagreed with the statement.

I form my opinion about another person only after I first get to know him or
her.
(Girls N = 779, boys N = 711)
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Figure 16 : I form my opinion on another person only after I first get to know him or her (1 = disagree completely – 5 = agree completely)
A slightly larger share of boys than girls said they readily generalize negative experiences related to an individual to an entire group of people, whereas half of the girls responded by saying they do not do this.

I readily generalize negative experiences related to an individual to an entire
group of people
(Girls N = 778, boys N = 707)
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Figure 17 I readily generalize negative experiences related to an individual to an entire group of people (1 =
disagree completely – 5 = agree completely)
The final four statements regarding diversity and its acceptance approach the themes of diversity and acceptance of diversity from the context of society. Nearly 60 % of both boys and girls were of the opinion
that Finnish society is open to different kinds of cultures. A slightly higher share of boys (16 %) than girls
(12 %) saw it differently. Teachers did not see Finland nearly as open, only less than 30 % of them felt that
our society is open to different kinds of cultures and nearly an equally large share of them were of the opinion that the statement was not accurate.

Finnish society is open to different kinds of cultures. (Girls N = 773, boys N =
703, teachers N = 74)
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Figure 18 Finnish society is open to different kinds of cultures (1 = disagree completely – 5 = agree completely)
A somewhat smaller percentage, about half, of boys and girls were of the opinion that there is a general
attitude of acceptance of peoples’ differences in Finland. Girls also had a slightly more negative attitude
toward the statement than boys. A clearly larger percentage of the entire respondent group of the
Nuorisobarometri, about 60 %, were of the opinion that there is an attitude of acceptance of differences in
Finland, and only less than ten percent of the respondents saw it differently (Myllyniemi 2015). Teachers
had a slightly more skeptical attitude than students regarding how approvingly differences are accepted in
Finland. 40 % of teachers believe that the attitude is approving, and one-fifth were of the opinion that this
is not true.

There is a general attitude of acceptance of peoples' differences in Finland.
(Girls N = 773, boys N = 703, teachers N = 74)
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Figure 19 There is a general attitude of acceptance of peoples’ differences in Finland (1 = disagree completely – 5 = agree completely)
Boys and girls clearly disagreed on whether multiculturalism is good for Finland. 59 % of boys agreed with
the statement and 74 % of girls did. Furthermore a clearly smaller percentage of girls (7 %) disagreed with
the statement whereas almost one-fifth of the boys disagreed with the statement that multiculturalism is
good for Finland. The majority of teachers (79 %) were of the same opinion with the statement, and there
really were no dissenting opinions.
Multiculturalism is good for Finland
(Girls N = 781, boys N = 709, teachers N = 74)
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Figure 20 Multiculturalism is good for Finland (1 = disagree completely – 5 = agree completely)
Slightly less than half of boys (44 %) felt like the pressure to conform is too strong in Finland, whereas more
than half of girls (54 %) were of that opinion. About one-third of boys did believe that there was a strong
pressure to conform in Finland; a clearly smaller percentage of girls felt this was true (15 %). Based on the
responses of the Nuorisobarometri, up to 72 % felt that our pressure to conform is strong, which is clearly
higher than in this study (Myllyniemi 2015). Teachers felt the pressure to conform as slightly stronger than
students, 60 % of them were of the opinion that the pressure to conform in Finland is too strong.
The pressure to conform is too strong in Finland
(Girls N = 773, boys N = 703, teachers = 74)
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Figure 21 The pressure to conform is too strong in Finland (1 = disagree completely – 5 = agree completely)

4.5 Discrimination
Discrimination was surveyed on a general level with five statements and in the school context with three
statements. The prevalence of personal experiences related to discrimination was surveyed with three
statements.
The first statement was ”it is not acceptable to discriminate against anyone” and 75 % of respondents said
they agreed completely. However, a small minority of the respondents, 5 %, said they disagreed with the
statement. A larger percentage of girls, more than 80 %, agreed with the statement, as did 60 % of boys.

It is not acceptable to discriminate against anyone (Girls N =782, boys N =
706)
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Figures 22 It is not acceptable to discriminate against anyone (1 = disagree completely – 5 = agree completely)
Nearly 90 % of girls and over 80 % of boys considered intervening in discrimination to be important, along
with over 90 % of teachers. Up to 99 % of the respondents of the Nuorisobarometri agreed with the statement (Myllyniemi 2015).
Intervening in discrimination is important (Girls N = 777, boys N = 709, teachers N =
74)
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Figure 23 Intervening in discrimination is important (1 = disagree completely – 5 = agree completely)
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A clear majority of respondents (64 %) said they had witnessed discriminatory treatment, 65 % of boys and
72 % of girls. A slightly larger percentage of boys answered the questions by selecting value three, which
may indicate that they weren’t sure whether they had seen or recognized discriminatory treatment. Observing and intervening in discriminatory behavior are covered in greater detail under the discrimination
theme of the interviews (see Chapter 5.4).

I have seen how another person is being disciminated against (Girls N = 778,
boys N = 709)
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Figure 24 I have seen how another person is being discriminated (1 = disagree completely – 5 = agree completely)
The next statement was: it is acceptable to discriminate against people who are already being discriminated against because they are accustomed to discriminatory treatment. The majority of girls (78 %) and boys
(58 %) disagreed completely with the statement. However, among both boys and girls there was a group
who responded by saying they agreed with the statement completely.

It is acceptable to discriminate against people who are already being
discriminated against because they are accustomed to discriminatory
treatment (Girls N = 779, boys N = 710)
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Figure 25 It is acceptable to discriminate against people who are already being discriminated against because they are accustomed to discriminatory treatment (1 = disagree completely – 5 = agree completely)
When respondents were asked whether they had avoided going somewhere because of fear or threat of
discrimination, the responses by boys and girls were very consistent. About 40 % responded by indicating
that they had not been in a situation in which they had to avoid some place because of the fear of discrimination, but at the same time it was possible to interpret from the results that nearly 30 % of respondents
had experienced fear of discrimination. About one-fifth of the respondents of the Nuorisbarometri responded that they had needed to avoid some situation due to the threat of discrimination.
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I have avoided going to some place due to fear/threat of discrimination
(Girls N = 782, boys N = 704)
POJAT
TYTÖT
0%

10%

20%

30%

40%
1

50%
2

3

60%
4

70%

80%

90%

100%

5

BOYS
GIRLS

Figure 26 I have avoided going to some place due to fear/threat of discrimination (1 = disagree completely
– 5 = agree completely)
There were three statements directly related to the youths’ school, the first of which asked about the prevailing general atmosphere at the school and the other two looked at the school’s attitude and actions in
cases of discrimination. Boys had a favorable opinion of their school’s atmosphere more frequently than
girls, and the girls in turn disagreed with the statement more frequently.

The atmosphere of our school is good (Girls N = 780, boys N = 709)
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Figure 27 The atmosphere of our school is good (1 = disagree completely – 5 = agree completely)
Girls and boys agreed somewhat on their school’s attitude toward discrimination, the majority (67 %) of
respondents felt that their school holds a negative attitude toward discrimination, whereas girls and boys
disagreed on whether discrimination is addressed quickly in their school. Half of the boys felt that discrimination was intervened in quickly; the respective percentage of girls was 40 %. Girls were also more prone to
answer that this was not true (for more on the topic, see also Chapter 5.4).
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Our school has a negative attitude toward discrimination
(Girls N = 782, boys N = 705)
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Figure 28 Our school has a negative attitude toward discrimination (1 = disagree completely – 5 = agree
completely)

Our school intervenes in discrimination quickly (Girls N = 781, boys N = 704)
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Figure 29 Our school intervenes in discrimination quickly (1 = disagree completely – 5 = agree completely)
As much as 80 % of teachers were of the opinion that their school had a negative attitude toward discrimination whereas 67 % of students were of that opinion (Figure 30). Only a small minority of teachers, 4 %
felt that their school does not have a negative attitude toward discrimination.

Our school has a negative attitude toward discrimination (Teachers N = 74)
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Figure 30 Our school has a negative attitude toward discrimination, teachers (1 = disagree completely – 5 =
agree completely)
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The majority of teachers (69 %) also felt that discrimination was intervened in quickly in their school, nearly
half of students felt this way. Slightly less than ten percent of teachers disagreed somewhat while one-fifth
of students disagreed with the statement.

Our school intervenes in discrimination quickly (Teachers N = 74)
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Figure 31 Our school intervenes in discrimination quickly (1 = disagree completely – 5 = agree completely)
In addition to the statements presented above, the questionnaire contained three more questions on discrimination to determine the respondent’s own experiences. The questions were worded the same as in
the Nuorisobarometri 2014 study (see Myllyniemi 2015). Questions were answered on a four-point scale:
yes, often; yes, sometimes; no; don’t know. The statements were analyzed for the entire respondent group
of questionnaires 2, 3 and 4.
When asked whether they themselves had sometimes been discriminated against (N = 1,531), 6 % of the
respondents said often and 37 % said sometimes. 43 % of the respondents said they had not been discriminated against and 14 % said they didn’t know. The question in the Nuorisbarometri was worded slightly
differently and was as follows: Have you, at some point in your life, been discriminated against? About half
(52 %) of the respondents aged 15–19 (N = 627) said they had been discriminated against, 8 % said they had
been discriminated against often and 44 % sometimes. The numbers are very consistent with our data.
There were not great differences between girls (N = 719) and boys (N = 784) with regard to experiencing
being discriminated against, 7 % of boys and 6 % of girls said they were discriminated against often. 42 % of
girls, and a slightly smaller number of boys, 31 %, said they had been discriminated against sometimes.
When broken down into gender, the responses in the dataset of the Nuorisobarometri (N = 1,903) were
very consistent, 8 % of girls (N = 929) and 6 % of boys (N = 974) in that study said they had experienced
discrimination often, and 50 % of girls and 46 % of boys said they experienced it sometimes (Myllyniemi
2015).

Have you sometimes been discriminated against?
(Girls N = 784, boys N = 719)
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Figure 32 Have you yourself been discriminated against (Yes, often; yes, sometimes; no; don’t know)
Students were also asked whether they themselves had participated in discriminating against others. Only
3 % of the respondents (N = 1,534) said yes, often, and nearly one-fifth said sometimes. 61 % of the respondents said they had not participated in discriminating against others and nearly one-fifth didn’t know.
According to the data of the Nuorisobarometri (N = 1,903) nearly one-third (31 %) said they themselves had
been involved in discriminating against others (Myllyniemi 2015). The report did not break down the distribution of yes-answers in greater detail along the dimension of often-sometimes, but we can say that in our
data, a slightly lower number (22 %) admitted to participating in discriminating against others. When looking at the responses of girls and boys separately, a slightly higher number of boys (N = 786) said they had
participated in discriminating against others: 4 % often and 21 % sometimes. 2 % of girls (N = 719) said they
had often been involved in discriminating against others and 17 % sometimes. According to the data of the
Nuorisobarometri, a total of 36 % of boys (N = 974) said they had often or sometimes been discriminating
against other, and 27 % of girls (N = 929). The equivalent numbers in our questionnaire were 25 % of boys
and 19 % of girls.

Have you been involved in discriminating against others?
(Girls N = 786, boys N = 719)
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Figure 33 Have you been involved in discriminating against others? (yes, often; yes, sometimes; no; don’t
know)
The third question that surveyed the students’ personal experiences of discrimination investigated whether
the respondent himself or herself had intervened when they witness discrimination. Nearly one-tenth of
the respondents said they had often intervened in discrimination when they witnessed it, and nearly 40 %
said sometimes. Nearly one-third said they had not intervened in discrimination and 22 % said they didn’t
know. The majority (79 %) of 15–19 year olds (N = 627) in the Nuorisobarometri said they had at least
sometimes intervened in discrimination when they witnessed it, which is clearly a higher percentage than
the share indicated by our data. Of the whole respondent group of the Nuorisobarometri, 66 % of girls and
64 % of boys said they had at least sometimes intervened in discrimination. In our own data, 43 % of girls
and 35 % of boys said they had sometimes intervened in discrimination. An equal number of boys and girls
declared they intervened in it often.
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Have you intervened when you have witnessed discrimination?
(Girls N = 782, boys N = 716)
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Figure 34 Have you intervened when you have witnessed discrimination? (yes, often; yes, sometimes; no;
don’t know)
When reading the responses, it should be noted that the options of yes, often; yes, sometimes; no; don’t
know, were not defined for the respondent. However, the responses give approximate information about
each respondent’s own experiences.
We looked at these questions that surveyed personal experiences related to discrimination, also per grade.
There did not appear to be any difference in how much students of different grades had personally experienced discrimination. On the basis of these responses, an eight-grader seemed to have slightly fewer experiences of discrimination.

Have you ever been discriminated against?
(7th graders N = 686, 8th graders N = 507, 9th graders N = 325)
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Figure 35 Have you ever been discriminated against? (yes, often; yes, sometimes; no; don’t know)
There were also no great differences between grade levels in whether students had been involved in discriminating against others. Only slightly more ninth graders declared they had done this at least sometimes,
about 30 % of the respondents.
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Have you been involved in discriminating against others?
(7th graders N = 689, 8th graders N = 506, 9th graders N = 324)
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Figure 36 Have you been involved in discriminating against others? (yes, often; yes, sometimes; no; don’t
know)
The final question on discrimination looked at intervening in discrimination, and even here the responses
were very consistent when viewed grade by grade.

Have you intervened when you have witnessed discrimination?
(7th graders N = 689, 8th graders N = 506, 9th graders N = 324)
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Figure 37 Have you intervened when you have witnessed discrimination? (yes, often; yes, sometimes; no;
don’t know)
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5 Interviews
Students in grades 7-9 (7-9) of comprehensive school were interviewed immediately following a workshop,
separately for each grade, in groups of 3-6 students mainly by two researchers. This approach was believed
to increase the uniformity of the structure and content of the interviews. The interviews were conducted as
discussions according to a pre-written interview framework. However, the interviews were unique and
situational in that each interview and its emphasis were not finally determined until the actual interview,
taking into account the ideas and feelings brought up in the workshop that preceded the interview, and the
youths’ personal experiences regarding the themes of the workshop. A total of 110 students were interviewed, of which 64 were girls and 46 were boys.
In this chapter, interview data are divided into subsections according to the main themes that guided the
interviews. The analysis and interpretation of the interviews includes quotes of the thoughts and comments
by the youth, and thus we have included the youths’ own voices into the reporting of the study. The interviews also provide us with additional dimensions to the data produced by questionnaires, especially as it
regards prejudices and discrimination. However, we have left out information that would identify the interviewees from the interview quotes, such as grade level and gender because these were not believed to
have any importance in constructing the study as a whole.
When reading the results (experiences of the students) and interpretations, however, it is necessary to
keep in mind the limited generalizability of the interview data. The interview data was collected from four
different localities, each of which is located in a southern part of Finland. However, it should be noted that
the interviewees represent both large and small municipalities, which had a slight difference in terms of the
multiculturalism of the region and school. In spite of these differences the views held by the youth were
consistent and no crucial differences of opinion were distinguishable from the data in terms of the factors
mentioned. An interview, particularly in group form, tends to go according to the dynamics of the group
and the events before the time of the interview; therefore the group may either enrich or limit the narration of its members. However, it has been found that speaking about issues that are perhaps sensitive
might even be easier (for example this study’s themes of prejudice and discrimination), when it can be
channeled into the common narration of a group so it isn’t directed at an individual person. (e.g. King &
Horrocks 2010). In any case, the narration carried out in interviews is narration at a particular point in time,
in a given period of time, and the views are prone to changing as circumstances change. (Peräkylä 1995).

5.1 Workshop
The interviews started with a discussion about the workshop, as a general discussion on the significance
and necessity of having the workshop and the themes covered in the workshop, both in their own schools
as well as more generally. Furthermore the youths were given an opportunity to freely give feedback and
any suggestions for improvement to the organizers of the workshop, Walter ry.
The concepts and themes brought up in the workshop were already familiar to at least most of the youth
we interviewed. The youth felt that the workshop supplemented and further clarified their own understanding. When contemplating the significance of the themes of the workshop in their own school circles
and beyond, the youth considered it important to keep the issues in the limelight and to “remind” people
about the issues. The youth felt the workshop activated discussion and thoughts in their own age group,
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and found that there is a need for similar activity and the opening of debate among people younger than
them, such as those in the lower grades of comprehensive school or even nursery school, as well as among
their parents and other adults.
Generally speaking the youth were satisfied with the method employed in the workshop. In particular, the
opportunity to participate and interact seemed sensible because they were considered ways of working
that differ pleasantly from everyday school work and are motivating.
”It was nice being able to communicate with others there. Usually when someone comes to speak,
you just listen and then he or she leaves. But you can’t construct a discussion there.”
”(..) it also felt quite strange when, for the first time, we didn’t congregate to any seats, nor were
we in any hall. And we too had the chance to write, work in groups and respond with our own
words. It felt really nice to hear the opinions of others, too.”
”A lot of liberties were given, nobody came to check the answers, at least not on us, except once,
so we could have spent the rest of the time doing whatever we wanted, but we worked anyway,
it’s quite.. when a lot of responsibility is given. But maybe it’s good. At least everyone appeared
to be working quite diligently there.”
The significance of interactive working was also evident in statements that mentioned that the sharing of
mutual experiences and thoughts with schoolmates was a positive aspect from the perspective of internalizing the topic discussed and one’s own learning. The discussion was also perceived as providing perspective to the actions and behaviors of others.
”In my opinion it was really fun and an enjoyable way to deal with the topic and so on; you
learned a lot and could hear new things from people whom you didn’t necessarily know very
well. Or perhaps some personal experiences from another class, so you get to know the person
more, whether they had sometimes experienced discrimination or something and whether his or
her behavior, if it had been somehow aggressive, was caused by that etc.”
”And in my opinion it was pretty casual, it wasn’t like something that usually makes students
bored, where one person teaches and speaks, and doesn’t allow students to process whatever is
being taught. It was great that they gave just these kinds of tasks and that everyone’s opinions
and these topics could be discussed.”
The personal stories of the supervisors of the workshops were also positively received, bringing more credibility to the workshop and encouraging youth to participate.
”Communication was easy when everyone such as the instructors told their own experiences and
we spoke of our experiences; you can really identify with him, it was so nice and was such a nice
way of opening the situation.”
”Yes, and in its own way it was encouraging when they too spoke about their experiences.”
”I think the speakers were very well selected because all of them had something like one parent
with a foreign background or from another country. I think it was a very good decision to not
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have basic Finns (..) because it was much more credible that way. If they also had experiences
with this racism etc.”
The main feedback directed at the organizers of the workshop was that the supervisors should participate
more equally in the youths’ conversations during small group discussions. The youth occasionally felt that
some of the groups received more attention while others did not have a chance to talk with people from
Walter.
”In my opinion, when we considered answers in groups, a couple groups were asked a lot of
things and a couple groups were not asked anything. Even though I would not have wanted to
speak there, but at least everyone would have been able to answer.”
In addition to this, some young people also wondered about how the small groups were divided, and in
particular, greater control in this part of the workshop would make it possible to mix the classes of a particular grade and “force” the students to become acquainted with students of a parallel class with whom they
would not otherwise have been involved with. On the other hand, some of the youth felt that talking with
familiar school mates was precisely what made the situation more relaxed and open.

5.2 Prejudices
On the theme of prejudice, we discussed questions with the youth about what prejudices are and what
factors gives someone prejudiced thoughts or assumptions about the state or nature of people or things in
general. Furthermore we contemplated how to deal with observed or generated prejudices, or whether the
creation of one’s prejudices could somehow be avoided or prevented.
Based on what the young people said, prejudices aren’t necessarily automatically directed at individuals per
se; this topic was discussed through concrete examples, such as food or music. Familiarity and habits were
discussed; these also came up in the discussion in prejudices against people, for example as fear-like emotions toward something new, unknown or unexperienced. These same themes were also closely linked to
lack of information and images based on one’s own presumptions.
”(..) prejudices, I don’t know how it is related to what this scientific explanation is, that something new makes you afraid of course.”
”What forms someone’s perceptions about other people without even really having any information about it. It’s like a lack of information, in a way.”
“Before you even become really familiar with something, you make up some opinion about, you
somehow think beforehand that you won’t even necessarily get to know it first and see what it’s
really like.”
Many kinds of sources for prejudices were discovered when going over the topic. First of all, one common
point was that a child or young person may be susceptible to the influence of the negative attitudes held at
home and by loved ones. This topic was associated with the notion that a child has limited opportunities to
access alternative sources of information or attitudes that differ from those one has become accustomed
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to at home. Most often these kinds of prejudices concerned different groups of people, especially groups
that differed clearly from the majority population in terms of ethnic background.
”They could come; for instance, if your parents have some prejudices, you could learn the same
ones from them and so on.”
”It depends on the parents somewhat, how you were raised. Because when you’re a little kid you
don’t know anything. And if that is how you are taught, then you will mostly likely learn what you
are taught.”
”Probably from the fact that you form your opinion on, for instance, a particular group of people
based on things you learn from home or hear from your circle of friends. Or this could apply to
any kind of prejudice. But the fact that you aren’t sure about this thing, you really don’t know
anything about it, but you form your opinion based on what you have heard.”
The views held by one’s circle of friends were considered to be significant. The youth considered it entirely
possible that limiting one’s own opinions and thoughts to the views that are held in one’s circle of friends
may contribute to the narrowing of one’s own opinions and beliefs. The significance of friendships was also
emphasized in the findings of the questionnaire data reported in the previous chapter, in which students
gave the most weight to friendships in the development of broad-mindedness. They also said it is possible
that strong personas in a circle of friends determine the general “consensus” on matters; and for some
reason nobody can or wants to question them.
”You notice it, if you have heard this or that from friends, and suddenly you realize that whoops,
that’s how I think, too, even if I haven’t ever spoken with that person(..)”
”You notice that if you have heard something from someone, then you might start relating it then
to some other people. It has happened, however, I have to admit, that I myself have done it.”
”(..) that’s exactly what happens with friends. When there’s someone who is a little stronger,
many people take his or her side. Many people don’t dare take their own stance; instead they nod
and go along with that person, having the same opinion.
In addition to this, many of the youth repeatedly mentioned the role of the media in shaping and directing
public opinions and even possible prejudices. They did not feel like the news coverage of foreign countries
or ethnic minorities are unequivocally neutral and occasionally there was suspicion raised in the discussions
about how your own views and notions may be colored with the information produced by the media.
”And when you see news from abroad, what happens there, all those horrible things, the good
things do not receive any coverage. Then you can start generalizing and think, okay, horrible
things happen there, is there anything good there.”
”You see a lot from the media if the news covers everything then you get a kind of prejudice
against those people.”
”(..) you can present something in the media and leave out something essential, and it is seen in a
different light.”
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When discussing how things and people are spoken of, or how prejudices against a single group of people
would appear similar at first sight, one young person brought up his view on the use of the word mamu
(Translator’s note: this is slang for immigrant), which more broadly reflected the general atmosphere.
”Yes and there is prejudice and the fact that the term mamu is a little stupid because the majority
of people considered mamus are proper Finns not related in any way to immigration. And only a
fraction of immigrants are black people. Many are Americans and English, which doesn’t bother
anyone since they aren’t different.”
When dealing with all the above, young people also took a stance on how you should approach information
received from difference sources critically. For example, you shouldn’t believe or assume all the attitudes of
relatives or friends without questioning them entirely. When encountering prejudices or generally something new or unknown, the young people emphasized the importance of finding out information or becoming acquainted with people or things. This can be broadly construed to refer to the fact that youth are able,
and often have a desire as well, to be critical of sources, whether it be information produced by the interaction between people or some other source. On the other hand, even though, in a way, young people wanted to rely on, and believe in, their own ability to be critical and try to act without prejudices, they were also
aware of themselves as impressionable people.
”Kids who don’t know each other say I don’t like him or her. Then I say, you’ve never met him or
her, but maybe you should first get to know him or her before forming opinions.”
“Yes, you should probably just find out information and maybe go and get to know that person
and so on. Then you would have your own opinions instead of the prejudices spoken by everyone.”
“For example my grandma is strongly of the opinion that black people are very aggressive and
they are totally different from white people. It has not directed my behavior in any way.”
”I noticed at least that I might think about some person in a particular way, and I haven’t got to
know him, then I think, I don’t even really know anything about him, and I should get to know
him, perhaps. Or you can influence them too. But it’s not always easy to even realize that you’re
prejudiced in something.”
So in general, the youth demonstrated an understanding about how and where prejudices might come
from. It also became clear from the storytelling that youth don’t assume they are immune to stereotypes
that drive prejudices and are produced by the environment. All in all, prejudices, their emergence, observation and impacting them were found to challenging issues in many ways and in the words they spoke,
young people appeared to be aware of the matter and more broad-minded than they were in reality.
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5.3 Diversity, similarity– accepting diversity
An essential part of the Kytke workshop activity is built on the notion of accepting diversity, and in workshop activity, this element is approached by discussing intercultural communication and multiculturalism.
Workshop aim to evoke participant’s ideas about respecting everyone and the equality of everyone. The
discussions that took place in workshops approached diversity beyond that which exists between people
because the school community and students’ circles of friends form a multidimensional meeting place of
different cultures in which the essence of diversity isn’t always comprised of a variation of the strongest
ethnicity – homes and their own communities create their own micro cultures through which a variety of
cultural encounters are generated inside the school.
The background research idea is that if there is some diversity that can be noticed and experienced, it is
likely that there are also some factors that determine similarity, through which diversity is built in certain
situations and environments. This perspective raised questions in interviews of what diversity and similarity
are, that is, what factors determine diversity and similarity according to the youth, and what is the attitude
toward these factors within one’s self or peers. The consideration of the theme of diversity-similarity can
be seen as a basis for the theme on discrimination because a certain similarity or diversity in particular
seems to produce feelings and needs and hopes of belonging or being excluded from a group.
The youth often approached the theme of diversity by naming some very concrete factors, but also by
providing definitions with more dimensions. Generally speaking, being different meant deviating from the
larger group. In this connection, This occasionally formed a dichotomy on the axis of majority and minority,
and often what constitutes the majority or minority at any given time may be determined in different ways
in a given context.
”(..) different usually pertains to the minority and that’s why it is different; there aren’t many of
them, so it’s somehow highlighted in a way.”
”(..) it’s not something that exists in the majority of the population. Doesn’t belong to the group.
It is different from a particular group.”
”Diversity is that by which people are distinguished from each other. I mean, people are, like (…)
different from each other. But when someone doesn’t know anything about someone else, he
sometimes considers him a threat because he sees that he is a different ethnic group, for instance,
or doesn’t even belong to his [own] class at [school]”
”(..) yes, humans are very social creatures, and so they would prefer to be similar instead of different. Unless there is a group of people who are different, and the same as you, in which case
you are the same in their group.”
”It’s like this; many people are compelled to put people in some compartment in order to make
their lives somehow easier by putting people into places – they belong there and these belong
over there.
(..) well, diversity can be defined very broadly, we can consider how we are different. Every person is different as an individual. But there are ethnic backgrounds and citizenship and appearance, they are all determinants. But there are some things you can’t control. You can’t do any-
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thing about your ethnicity and nationality. They are things you can’t influence. And it’s a really
silly trait in humans that they are compelled to somehow compartmentalize themselves (..)”

Concrete example included aspects that are easy to notice, such as appearance in general and more specifically a particular style described as consisting of clothing, hairstyle or style of make-up. Additionally the
aforementioned ethnic background can partly be considered to be this attribute of diversity formed
through external factors.
”Same clothing or appearance. Same way of dressing.”
”(..) I’m white and he is dark, for instance. It creates diversity.”
”(..) If you think about that as it relates to young people, I think the way diversity is counted quite
often is that you don’t dress the same way as everyone else. You don’t follow the trends or listen
to the same kind of music and so on.”
Discussions also highlighted factors related to character, opinions or way of thinking, which were believed
to produce diversity between people. This also included family background and upbringing received at
home, like everyone’s own cultural context. In one discussion in particular, the role of upbringing was considered through two ways, a possible relationship between a person’s attitudes and his ability to deal with
diversity. With a little generalization, these could be interpreted as factors that affect the interaction between youth, and in particular on how smoothly or roughly it goes.
”Different nature. If a person is different in nature, it can be considered strange.”
”A different mindset is probably the greatest reason, or if for instance there is a different kind of
morality or something like that, maybe that’s what distinguishes the most in behavior.
”(..) this racism against others, it must to be taught to children from the very beginning that he is
no different from others. (..) and if the parents have their own opinion, they should keep it to
themselves somewhere deep. But the child himself has to find what he is interested in, and the
parents should not tell him what he should or shouldn’t like.”
”[commenting on the previous comment] As a matter of fact, I somewhat disagree with that. It
would be good to teach children that we’re different. And it’s totally true that diversity is an asset
and diversity is good, so in my opinion it should be taught to children in that way, and we
shouldn’t just think that yeah, you’re all the same. Instead we should teach [children] that we are
equal but different.”
In several discussions, diversity was seen as an asset, and the young people considered it important and
desirable that everyone could have the permission, courage and ability to be themselves, whether that
meant settling into the mass or the margin, so to speak. Another aspect mentioned in the diversitysimilarity question was the fear of diversity and the peer pressure to conform thereby generated – doing
things and agreeing with opinions as justification for group membership. Similarity and pursuing it were not
always seen as a positive thing. It became clear in the discussions that pursuing similarity, which in this case
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also means belonging to a group or excessive seeking for approval, shouldn’t affect an individual’s own
personality and the expression of that personality in a way that is controlled externally. However, young
people still found this challenging on occasion.
”It’s a lot easier to be the same as others than to be different.”
“Change your appearance. Try to prove that you are just as good as they are by doing something
even if it’s stupid”
“(..) people should say their opinion more, they shouldn’t continuously go along with what others
think. They are just as good as people even if they think differently. But peer pressure is so strong
nowadays.”
”If there is some group. If there’s one person in it who dresses different and looks different is
from a different country, for instance. (..) Then some people might think it’s a bad thing, being
different. In my opinion it’s only good if someone is different from the rest.”
”Well most people are different. Or everyone is different but I think that usually there is some socalled little group that leads and then everyone tries to copy them. In a way, no one wants to be
different from the group, so then they’re identical.”
”Well, about similarity (..) you grow up in a certain family, you have a certain atmosphere where
you grow and you have circles of friends so of course you use them as a model, like, ok, this how
you dress, this is how you can talk, this is how you can behave. You can do these kinds of things
and you can’t do these kinds of things. Then this can develop into, like, if you don’t know how to
form opinions by yourself for yourself, and they get influences from there then, so then you start
to really easily become like the rest and so on.”
Generally speaking, the youth indicated that similarity and diversity are built through the same factors depending on whether the characteristic belonged to the dominant group, majority category, or correspondingly to a minority or smaller group that exists in a given context. However, the division was not seen quite
as simply, rather, being different from the larger group may also open access to a so-called accepted group
of different ones, especially if this difference formed a small group within the larger group without, however, being totally on the margin.

5.4 Discrimination
We discussed how the young people had witnessed discrimination. The discussion themes also included
intervening in discrimination; whether the youths themselves had intervened or intended to intervene at
some point, or should adults intervene or had adults intervened in discrimination among young people
either in school or other settings.
It would appear that discrimination, discriminatory behavior or bullying among young people are familiar
phenomena for everyone, at least on some level. Sometimes discriminatory treatment is not so obvious in
the sense that noticing or recognizing it is not so simple even if someone knows it exists. And sometimes
cases were clearly noticeable, and were directed against someone’s own friends or loved ones. Witnessing
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discriminatory treatment hurts a person’s feelings, perhaps creates a feeling of unfairness, and makes him
consider intervening in some way. However, intervening is not so obvious; intervention as an idea can make
you worried and afraid that intervening can end up making you the target of discrimination. On the other
hand, though, there may be other ways to intervene in the situation than direct intervention; you can try to
pay attention to a young person who has been discriminated against in other ways, and thereby give him
some attention. Furthermore in some cases one’s own age relative to the bullies may limit the perceived
opportunities to act.
”Well, I have never encountered this kind of situation of anyone being discriminated against because, well, generally discrimination is something that is not noticeable. If you are like, for instance I have never even noticed that anyone is discriminated against at school. Yet I know that
people have been discriminated against.”
”I haven’t seen hardly any intervention at all; that is, seen anyone ever intervene in discrimination. Sometimes it sure feels like I should intervene. Then what you’re faced with the question of
how will my friends react.”
”Well, I have intervened in bullying and teasing so often. And many times I have even been discriminated against because I have defended so many friends. (..) But it’s easy, if someone is being discriminated against at school, just going up and saying Hi! and being with him for five
minutes can really make his life easier, and you get a good feeling because someone has noticed
him.”
”Like I said before, my brother’s been teased and discriminated against for six years. He was
with me for a year in this same school (..) he was in ninth grade at that time but I was in seventh.
I sure saw discrimination against him but I didn’t dare really intervene because I was afraid that
I’ll be discriminated against then (..) because my brother is discriminated against, too. But then
my parents intervened and then it ended after ninth grade when he got into high school.”

Personal experiences were also included in the discussion on discrimination. It naturally felt good if someone intervened in discrimination, and the support of others is considered important. However, the issue
does not appear to be as clear because in an emotional sense, gratitude for support may make things more
difficult in terms of discrimination. It’s also possible that long-term bullying may lead to being labeled or
stigmatized as someone who is discriminated against. In this case, it may not be possible to end discrimination even if there are efforts and a desire to do so.
”Well, I myself have been discriminated against. And then my best friend intervened. It was awesome that he helped me. It’s great if someone intervenes but sometimes the fact that someone intervenes is perhaps… not in and of itself, it’s a good thing that someone intervenes and so on. But
sometimes for the person being discriminated against it might ultimately be more harmful than
good, however.”
”I don’t believe that even bullies understand what they’re doing. For them it’s just playful joking
around but when you hear this joking every day, it’s not so funny anymore. My parents tried to
do something. I went to the curator; went to a psychologist and my parents at least did everything
they could, but it just didn’t help because the image that others had developed cannot be trans45
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formed. We tried to move, tried to sell our house but it was so big that it took several years before
I was even able to get out of there.”
Another indication of the complexity of this phenomenon is that people don’t know how to label a bully
unequivocally as the one who is exclusively guilty. Of course, by itself, discrimination or bullying are considered reprehensible, but on the other hand, people interpret other potential reasons behind a person’s behavior; reasons that are separate from the actual bullying act. In other words, people try to understand and
explain a bully and his behavior through some isolated events or situations that are unrelated to the bully
and bullied, as shown by the following sampling of a discussion had in an interview shows:
”[student 1]Yes, they should be reminded that it’s not someone else’s fault if they’re having a
bad day or that he is different or whatever.
[student 2] Bullies need to be looked at, too, to see if he is have difficulties somehow.
[student 3] Yes, we shouldn’t assume that the bully is the root of all evil. Never.
[student 1] There shouldn’t be blaming, we should take things seriously.
[student 2] Find out what may be the cause before we start berating them, calling them bullies,
saying you are bad.
[student 1] Of course a bully is doing wrong, but nevertheless there is usually a reason for this,
and he has a motive for why he is doing it.”
When considering a school’s atmosphere and the role of teachers as part of the school’s community, particularly from the perspective of noticing and intervening in discrimination, the youth questioned the possibilities of teachers to act and intervene in situations. Young people in grades 7-9 of comprehensive school
felt that the world and understanding of adults regarding the world and reality of young people were insufficient for recognizing discrimination and bullying. Furthermore there was also doubt about the capabilities
and means of teachers to intervene in bullying between students in cases that are in a “gray” area between
well-meaning occasional teasing and behavior that is experienced as bullying.
”No, adults don’t see nearly everything that takes place before class, for instance, or during recess or something else.”
”Teachers are in no way inside this world of students, so it’s very difficult for them to notice even
if it were really obvious. (..)”
”I once noticed that a teacher noticed without having someone tell him. But they rarely notice it.
But if they do, then they also intervene in the matter. Or if you tell them.”
”Yes, and you don’t comprehend exactly whether they are truly friends and are they just joking,
or is it actually so that they are berating each seriously – it’s very difficult to see.”
”And sometimes you feel like, maybe not in ninth grade anymore, but in seventh or sixth grade,
you felt like some teachers had the attitude that “boys will be boys” or, like, “that’s what girls do
anyway.”
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”Another thing that can happen is when you’re joking, wrestling and so on, adults no longer
know whether it’s just kidding, or not; so they don’t feel like intervening the whole time, saying
let go of him. We just play. Well, okay then. Because when does actually happen, then they think,
well, they’re just kidding around, I’m not going to intervene.”
In spite of their doubts from time to time, the youth expressed confidence and trust, based on experience,
that teachers will intervene in unfair treatment. However, the young people did wonder which teachers
they could approach if needed, and familiarity with a teachers seems to lower the threshold for mutual
interaction on questions concerning discrimination and bullying.
”In my opinion, this school intervenes very well, and I don’t think there’s been very much, at
least not anything visible. (..) there’s a great atmosphere at our school, and there hasn’t been a
great need to intervene in that kind of racial discrimination thing.”
”Yes, and in my opinion [at our school] it is so that if you say something about it, someone will
intervene”
“(..) all the peer supporters are in our school, too, and then there are teachers class supervisors
and so on, and they at least are very willing to intervene”
”And what I know is this, that here there are a few teachers that really do intervene. Then I know
the teachers to whom I would go up to and tell if I saw something like that, or if it happened to
me, there are a few to whom you truly can talk.”
When considering school life, young people had several different opinions about how to build an atmosphere that is more conversational, open and better recognizes and intervenes in discrimination. They didn’t
feel that all activity should be directed by teachers per se; instead one way to lower the threshold for expressing concern appeared to be through participation of the youths themselves and the opportunity to
have peer support. In some interviewed schools they also mentioned peer supporter activity; they felt
there was potential to develop its role by developing closer collaboration between teachers and students.
”The [teachers] could sometimes ask how everything is going. If they notice that you’re alone or
something, then they could sometimes ask if everything is ok. It’s kind of difficult when they just
teach and then leave and we leave, it makes it a little difficult”
”And in my view, it would be great if there was a discussion in class about just these things, diversity and so on, about discrimination and so on, so we don’t just start resolving it when the situation arises. We should act in advance so people learn and so on, I don’t really know.”
”Well, now, for instance, since there is a peer supporter in ninth grade, they could deal with matters of discrimination themselves with the younger ones, so they could handle them. Then teachers wouldn’t have so much to do. But then you would have to notify the teacher anyway, so he
could then monitor the situation, how it goes. Then if it doesn’t work out at all, then some adults
could be involved. But the idea is that teachers should not be overburdened because they never
have the energy to become totally properly involved in the issue.”
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All in all, discrimination, noticing it and intervening in it proved to be a multifaceted and complex issue for
young people. Discrimination as a phenomenon exists as a real part of the everyday lives of young people
and approaching in a constructive and preventative manner appears to be challenging. Most of the schools
of the youth we interviewed had in place at least some means of intervening in the discriminating behavior
of students. However, discrimination is something which schools should pay more attention to, and they
should explore various communal ways that engage both students and teachers to recognize and address
discrimination.

6 Conclusion
This study has looked at the Kytke workshop activity through the eyes of an outside observer. At best, this
approach can make the subject understand its core message better, and potentially strengthen and provide
a broader insight into the significance of its activity. Our research interest has been an understanding of the
actual workshop and how it is experienced by its participants. What does the central message appear to be,
and how is it perceived in the schools? We have also examined perceptions of participants and stories related to the key themes of the workshop. In addition to this, we have tried to build an understanding of
how young people in grades 7-9 of comprehensive school, including those who did not participate in the
workshop, view the thematic core area that Walter ry wishes to nurture through workshop activity. Now
we shall highlight the key findings we made through questionnaires and interviews.
Generally speaking, our study indicates that the Kytke workshops are a meaningful activity. The concepts at
the center of the actual workshop are: racism, citizenship, nationality, discrimination and foreigner. Based
on a sample of questionnaires, which contained both a change and comparison benchmark, the students
had increased their understanding of the aforementioned concepts, as evaluated by themselves. In addition to this, the workshop activity was guided by the idea of broad-mindedness, and according to the material received for use as part of the research data and drawn up by Walter ry for teachers, a broad-minded
person is described who “seeks to be positively curious about new people and things”. In our questionnaire,
broad-mindedness as a concept seemed to be the most difficult to understand by both students and teachers. Broad-mindedness is, in principle, one of the umbrella themes that guided workshop activity even
though it was not highlighted in the spring 2015 workshops on the conceptual level. Our research group
sees another implicit idea that steered the Kytke workshop activity, and which is also highlighted on the
title of this report, the acceptance of individual differences. This seems to be crystallized in discussions that
took place in workshops. The discussion themes introduced into schools through the activity of Walter ry
were considered important by both students and teachers. Interestingly, with regard to the importance of
having these discussions, both respondent groups felt it was more important for other members of the
school community to discuss the topic. Furthermore the young people whom we interviewed hoped that
people who are younger and older than them would also engage in the discussion. One minor yet significant aspect of the workshop activity worth mentioning is the way they are carried out, which differs from
ordinary school work. The youth felt that the very fact that they sat on the floor instead of desks and were
in a room shared with classmates from parallel classes was important. Another aspect which the youth
considered different was that the answers of group tasks were not ”checked”. This gave them a feeling of
responsibility and confidence from the supervisors of the workshop in this activity, where “there are no
wrong answers”. The youth felt furthermore that it was significant that their own voices were heard in
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small groups as well as among the participants of the entire workshop. It was important to them to be able
to personally share their experiences and at the same time to hear the views of others.
The Kytke workshop activity of Walter ry focuses attention on three subsections that deal with interactions
between people: diversity and its acceptance, prejudice and discrimination. These three factors are essential when considering general well-being on the individual and community level. Furthermore they are intertwined together, and can be interpreted as forming interaction chains that promote or inhibit each other.
Diversity and its opposite, similarity, generated a lot of discussion. Even though, in principle, everyone is
different and diversity is considered an asset, it also appeared to entail fearful aspects. In its broadest sense,
difference was defined as an individual or group that differs from the larger group. Thereby when diversity
is perceived as applying to an individual or group, it seems to be defined as a result of the interaction between the respective people and surroundings. The majority of the young respondents of our questionnaire
felt like diversity was accepted among their circles of friends, and they can freely be just as they are. Furthermore the majority of the young people also said they accept differences between people, and differences in the backgrounds of people was as a natural part of life in most of the responses. Our questionnaire
furthermore showed how Finnish society appeared to young people mainly open to various cultures,
whereas teachers did not see our society as open. A greater percentage of girls than boys interpreted multiculturalism as good for Finland. At the same time, girls experienced a greater pressure to conform in our
society. The pressure to conform in the form of group membership was also mentioned in interviews; on
the one hand, interviewees respected the highlighting of individual characteristics and being one’s own self,
while on the other hand there was fear of being labeled as too different and being excluded from a group.
The pursuit of similarity in the form of seeking or maintaining group membership, and acting under peer
pressure, were seen as factors through which an individual’s own critical thinking and ability to make
judgements may be weakened, which may create fertile ground for forming collective prejudices.
We examined prejudices, their emergence and recognition in greater depth by means of interviews. The
young people had a very profound understanding of the nature of prejudices, and how they potentially
become part of someone’s thinking. In general, they noted that a lack of information or access to information limited to certain sources limits a person’s ability to form or evaluate their notions of the surrounding world, its phenomena or people. The young people emphasized the importance of becoming acquainted with people and things when developing one’s own opinion. They also noted that committing one’s self
to a particular group or group thinking or behavior is a risk to one’s own critical thinking. (Cf. Solares &
Liebkind 2012.) So in the interpretation of the interviews one can observe consistency with the definition of
prejudice as defined by the data provided by Walter ry to teachers: “as a perception of a matter or object
that is formed without a detailed examination”. The youth we interviewed considered prejudices to be
prone to being formed through the attitudes of family at home or other loved ones. In general as well, the
social circle in which someone lives was seen as an environment that potentially generates, feeds and
maintains prejudices. Recognizing one’s own prejudices or that of others was not always obvious. Even
though the youth we interviewed assessed themselves, as a general rule, as slightly more broad-minded
than they really were, they nevertheless did not assume they were immune to thinking and behavior that is
based on prejudices. (Cf. Solares & Liebkind 2012.) One interesting phenomenon in our study was the direct
link assumed to exist between the media and the information it conveyed and the formation of prejudices.
Several times in the interviews, the young people mentioned the media as something that modified and
directed public opinions and possibly also prejudices. When discussing the role of the media, the young
people realized how their own views and understanding may be colored by the information produced by
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the media. In addition to this, the impact of the media was also brought up in the questionnaire data: it was
selected more often than school when students were asked what factors affect the development of broadmindedness. In teachers’ responses, in turn, the significance of the media in the development of broadmindedness was very minor.
In the questionnaire of the Nuorisobarometri 2014 study, discrimination was described to the respondents
as “discrimination means unequal treatment of a person or group, without acceptable justification, due to
characteristics such as gender, age, religion, handicap, sexual orientation, ethnic background or some other
characteristic related to an individual. Hence school bullying, for instance, could be discrimination.” (Myllyniemi 2015) Our data indicated that discrimination is a genuine, real and a multidimensional phenomenon.
Youth have witnessed and personally experienced discrimination and on the basis of our interviews, discrimination, discriminatory treatment and bullying seem to be familiar phenomena to everyone. The same
can be observed based on our questionnaire data; no less than 42 % girls and 31% of boys said they had
been discriminated against at least sometimes. Generally speaking, based on our questionnaires, girls have
a more negative attitude toward discrimination than boys, and addressing it was unanimously considered
to be important in the responses of boys and girls. A slightly larger percentage of girls said they had witnessed discriminatory treatment. The youth we interviewed introduced an additional dimension to noticing
discrimination and possibilities for intervening in it. Discrimination seems to be a phenomenon that is difficult to recognize. In the school world in particular, young people feel like the world of adults is different
from their own, and generally question the ability of teachers to notice discriminatory treatment that takes
place between young people. This is not a surprise. The youths themselves are not always sure about the
accuracy of their interpretations because sometimes it’s challenging for an outsider to draw the line between real bullying or discriminatory treatment or well-meaning teasing, which is what young people tend
to do. However, this is some distance between witnessing discriminatory treatment and having either a
teacher or young person intervene in the situation. One factor is fear of becoming the target of discrimination which may prevent one from intervening in the activity. On the other hand, intervening is not always
considered helpful in a situation; rather intervening in a situation can produce consequences that are the
opposite of what one wanted. All in all, from the perspective of the school community, discrimination is a
challenging phenomenon and generally speaking, we can summarize by saying intervening in discrimination
always requires that it is observed and recognized, and that people may also differ from each other in their
sensitivity to recognize discrimination and its different forms (Myllyniemi 2015). However, the youth were
of the opinion that there should be even more collaboration between teachers and students in the prevention, recognition and intervention in discrimination. In particular by strengthening the peer support network, it would be possible to create more so-called low threshold alternatives to talk about discrimination
that is against yourself or your friend.
In light of the findings of this study, there seems to be a need and demand in schools for the kind of work
which Walter ry performs through the Kytke workshop activity, which was initially described as proactive.
The most important outcome of the Kytke activity came from the interactive sharing of experiences and
information in the workshops, which create a thought-provoking learning event for its participants. Even
though the youth occasionally felt that some parts of the workshop were already familiar, especially for
themselves personally, speaking about the themes covered in the workshop at the school community level
was considered important because it brought up issues and “reminded” people about them.
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